
Most states publicly report postsecondary enrollment data, but few make that information easily available on 

harder for people to understand whether students are successfully transitioning to college once they leave high 
school. States must change this situation. 

Under the Every Student Succeeds Act (ESSA), states are required 
to include postsecondary enrollment data on report cards where 
available. The majority of states already collect and publish this data 
in other places online, so it is a matter of states including it on their 
most publicly facing resource, the report card. Including this 
information in the report card will make it easier for parents, school 
leaders, educators, and the community to understand the quality of 
their schools and answer important questions like: 

• Do graduates from my high school successfully transition to 
college? 

• Which high schools are most successful at having their graduates 
enroll in college, and what can we learn from them? 

How Does Your State Measure Up? 

Forty-five states publicly report postsecondary enrollment data, but only 24 include that information on their school report cards. This 
number is up from 19 states in May 2017, but more states can and should be reporting this data side by side. 

States Can and Must Include 
Postsecondary Enrollment 
Data on Report Cards

POSTSECONDARY  
ENROLLMENT DATA

includes indicators that measure the number 
or percentage of high school graduates enrolled 
in postsecondary education, such as four-year 
degree programs, two-year degree programs, 

and certificate programs.
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Spotlight: Pennsylvania 
Pennsylvania’s report c              ard includes a number of 

postsecondary outcomes, helping expand the idea of what a typical 
postsecondary experience can look like. Indicators include the 
percentage of students who attend colleges, enlist in the military, and 
those who have not only earned an industry recognized credential but also 
those who enter the Pennsylvania workforce. By integrating a variety of 
postsecondary outcomes, this state presents a more diverse

Spotlight: Michigan
Michigan’s interactive report card goes above and beyond 

ESSA’s postsecondary enrollment reporting requirements 
by including information on how long students take to complete 24 
college credits, how many students have to complete foundational 
coursework, and how many students pursue degree programs that 
are not four year. This additional data gives families and communities 
a fuller picture of students’ postsecondary performance and success.

Resources 
Show Me the Data 2019 —DQC’s analysis of school 
report cards for all 50 states and the District of 
Columbia. This resource highlights current trends in 
state report cards as well as the steps states can take 
right now to improve these important resources.

Making Postsecondary Enrollment Data Meaningful
To make postsecondary enrollment data more meaningful to families, communities, and education leaders, states should: 

• Provide a fuller picture of how high schools prepare their 
students by putting postsecondary enrollment data next to high 
school graduation rates. By displaying the data together, states can 
provide more complete information about how their high schools 
prepare students for their next step. 

• Showcase the diversity of options in postsecondary education 
by breaking down enrollment data by four-year and two-year 
programs, as well as whether the institutions are private, public, 
in state, or out of state. States can also include postsecondary 
training that leads to a certificate or credential.

• Acknowledge that some students enter the workforce or the 
military directly out of high school. These pathways should be 
included on report cards. 

• Go above and beyond ESSA’s postsecondary enrollment 
reporting requirements by including data about postsecondary 
access and success like the number of students who successfully 
return for their second year (retention) or the number of students 
who are required take foundational coursework in math or English 
their first year (remediation).

every part of the education community together to empower educators, families, and policymakers 
with quality information to make decisions that ensure that students excel. For more information, go 
to www.dataqualitycampaign.org and follow us on Facebook and Twitter (@EdDataCampaign).

The state of American high school 
Graduates : what states know 
(and don’t) about student performance
States cannot make good policy and practice decisions—and ultimately cannot improve student performance—if they do not have 
basic information about how students are performing along the way. As such, Achieve focused on states’ publicly reported student 
performance against college- and career-ready (CCR) indicators in all 50 states and the District of Columbia to inform this year’s 
report on The State of American High School Graduates: What States Know (and Don’t) About Student Performance . The goal 
of this work is to focus on results within each state so that state leaders can determine the extent to which their K–12 system is 
producing CCR graduates, whether they are satisfied with the results, and if not, what they can do to improve the readiness of all 
students.

What did this year’s analysis find? Even when states report data, comparing student outcomes across states is difficult, if not        
impossible, as states take such di�erent approaches to how they define their indicators. In reviewing states’ reporting of a variety of 
academic indicators, Achieve found disparities across states that are applicable to nearly all CCR indicators:

• Denominators used to calculate student outcomes: States’ denominators are often inconsistent across indicators within the 
states and also across states. Denominators used include: graduates, completers, 9 –12th graders, juniors and seniors, tests 
taken, and combinations of test takers throughout high school (grades 9 –12, 11 –12, or 12).

• Disaggregation of student outcomes data: States’ reporting of data disaggregated by students’ race/ethnicity, 
socioeconomic status, English language proficiency, and disability status to identify and close performance gaps among 
student groups can be inconsistent across indicators within a state. Without subgroup reporting, it becomes difficult to 
understand how all students are performing; too often reporting “all students” results only masks variation in reporting group 
performance.

• Timeliness of student outcomes data: For some states, reporting indicators of student performance has become routinized 
and data are released in a timely and predictable manner. But in some states, student outcome reporting remains chaotic, 
unpredictable, and irregular. Some states haven’t released timely student outcome data for several years.

• Ease of finding student outcomes data: In some states, student outcome results are organized in a logical, centralized          
location. But in far too many states, student outcomes data are scattered across one or more websites and are difficult to locate 
and make sense of. In some states, data are housed in legislative reports and data warehouses that can be challenging to 
locate.

Achieve also identified concerns specific to individual indicators, including: 

• CCR assessment score: States’ reporting —and lack thereof —of high school assessment results for their students. Some 
states repurpose third-party reports which include public and non-public students. Others aggregate assessment results by 
subject, making it impossible to determine how students are faring on particular assessments (e.g., aggregating Algebra I, 
Geometry, and Algebra II results). Further, most states do not disaggregate results by cohorts of students.

• CCR course of study completion: CCR-level diploma/course of study requirements di�er greatly from state to state insofar as 
course requirements, assessment requirements, and other requirements (e.g., GPA).

• Dual enrollment: Some states limit the range of dual enrollment courses that qualify, such as those in core academic or 
technical subjects. The criteria may also require that students attain a certain number of credits (e.g., six or more credits).

• Postsecondary enrollment: States report out on their graduates’ attendance at very di�erent levels of comprehensiveness 
(e.g., only 4-year public in-state enrollees vs. 2-and 4-year, public and private, in- and out-of-state). 

• Postsecondary remediation: Some states report remediation need by subject area (e.g., math and English); others report 
some measure of “any” remediation data. 

• Postsecondary persistence: States’ reporting timelines vary considerably. Some states report the postsecondary  
persistence of high school graduates one year after initial enrollment. However, some use two years, fall-to-fall, fall-to-spring, or 
within two years of enrollment.

This year’s report shows that some states have made progress in their public reporting of a number of CCR indicators. It is also 
encouraging that the vast majority of states that reported data last year released updated data over the past year. This suggests 
that collecting and reporting student performance data is becoming a routinized part of states’ monitoring. State leaders, partners, 
advocates, and the public should continue to push for more transparency and better reporting of the information they need to 
understand how their students are doing—and to use that data to examine trends and whether policy and practice decisions are 
producing the kinds of student results desired.
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Opportunities to Make 
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 Opportunities to Make Data Work for Students in 
the Every Student Succeeds Act—This DQC resource 
outlines opportunities within the law to use data to 
examine what is working for students—and what is 
not—to meet states’ education goals. 

Time to Act: Using Data to Meet ESSA Goals —DQC’s 
recommendations to help states enact policies that 
are critical to ensuring that data is used to support 
student learning under ESSA. 

The State of American High School Graduates: What 
States Know (and Don’t) About Student Performance—
Achieve’s 2017 review of states’ publicly reported 
student performance against college- and career-
ready indicators.

https://dataqualitycampaign.org/showmethedata/
https://dataqualitycampaign.org/resource/time-to-act-2018/
https://dataqualitycampaign.org/resource/essa-opportunities/
https://www.achieve.org/state-profiles
https://futurereadypa.org/
https://www.mischooldata.org/
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